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1. Context and perspectives 

This is a project about transformation. The first task towards « transforming 

universities » was to form small groups (3 or 4 people) taking into account our similar 

interests, which should be the main criteria for the group constitution.   The idea of 

putting together Anca, Cécile, Diana and Jean-Marie for this project was based on 

several aspects. It had to do specially with our interests concerning our projects for 

the MA-Thesis, which are linked with our perspectives on the world: 

Anca: When we started to tell our stories I realized we have something in common: 

our “voices” to change something in social life. This transformation is part of 

ourselves, is inside, as members of a community of praxis. When I arrived on West I 

heard a lot of people speaking about life-long-learning. Why so long? I was asking 

myself. In Rumania after your University degree you can quickly reach a good status. 

At the age of 30 you have to be already “realized” as a person: family, status etc.  

Here, at this age you are only starting your life. Here, I saw a PDG working with 

people, not only giving orders. New perspective; here I realized that nothing is 

finished, either the world, neither the people. We are all in the process of “becoming”, 

which can be very painful if you are talking as an immigrant. Because I am thinking 

that our life is influenced by communication, my research focus is on the area of 

communication which maintains speech and gestures together to convey semantic 

information in everyday life. My interest is on how this information is extracted by 

listeners. Research has demonstrated that human face is the primary interest for the 

listeners. When and how does this visual attention move to the gestures that 

accompany speech? And what are the consequences of this attention paid to gestures? 

From my experience I was always negotiating meaning with peers, so understanding 

meaning is not only in the cognitive level, but in a dialogic (Bahtin) level.  

Cécile:  Cécile is carrying out a research regarding a bilingual education system, with 

the aim of finding out how could such a system be better developed in France and 

spread the idea that bilingualism/multilingualism can be positive, whichever 

languages are spoken. The main motivations behind this project are not linked only 

with the “research curiosity” of finding out what impact would it have in society. It 

goes further than that and it is correlated with her life path. Since early age, she has 

been travelling a lot and having contact with different languages and cultures. “I have 

been bilingual myself” (Cécile Dupire). In addition, Cécile’s academic life was 

focused on languages. Hence the contexts and the people she met showed her how 

important it is to be a bilingual/multilingual. Besides the fact that bilingualism is a 

great source of knowledge and opportunities, Cécile found out that being bilingual 

nowadays and in our world allows us to achieve a better understanding of the world 

and of the other. Thus it provides a better communication between the different 

cultures:  “it makes the world a better place to live in” (Cécile Dupire). All of this 

aroused curiosity for “how would it be to have a bilingual context in a monolingual 

country like France?” Cécile believes in a transformation of the school system as a 

beneficial change for the future. 
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Diana: Diana’s MA project is about immigration, integration and media. She is 

interested in the situation and integration of the Portuguese community living in 

Luxembourg. Her experience in Luxembourg showed her that the Portuguese 

immigrants in Luxembourg have to deal with strong prejudices and stereotypes that 

affect their integration in the Luxembourgish society. Her life path including a 

bachelor in journalism and internships in several media outlets in Luxemburg was of 

great importance to the development of her project. Her close contact with the media 

in Luxembourg and her critical vision on it led her to a research focusing on the 

media as one of the most important vehicles for integration.  Based on a preliminary 

research, Diana could assume that the public media in Luxembourg is not 

representing fair enough immigrant communities such as the Portuguese one. Diana 

believes in a transformation of the media work in Luxembourg as an important step 

towards a better integration of the Portuguese immigrants who live there. 

Jean-Marie: Learning is so much part of Jean-Marie’s life. This master encourages 

the student to link his personal interests with the exploration of learning processes. 

One initial project proposal was: How can science and religion work together as two 

aspects of one reality in a multicultural and multilingual environment? 

Recent developments in his research project have led him to think about what 

understanding means. As he would like to focus on participants engaged in a 

collaborative study circle, where they are expected to achieve three levels of 

comprehension, this question became relevant. One concept that sees religion and 

science as two repositories of knowledge in need of a common conceptual framework 

looks like this: 

Human beings are designed to learn from encounters with reality. Science, one 

may say, has emerged in this way to be the knowledge system that allows for 

systematic exploration of and a degree of mastery over physical reality. 

Bahá’ís understand that there is another dimension to these encounters. There 

is a spiritual reality beyond the physical one. Comprehension of this spiritual 

reality involves an encounter with Bahá’u’lláh’s Revelation. 

The purpose of religion .. is not simply to describe reality but to change 

human conduct and create a new social reality. 

As in science, where theory is tested by experimentation, spiritual insights 

must be tested by their expression in the world. The aim is to give effective 

material form to spiritual truth. Interpretation creates meaning. But meaning is 

tested in action, and action shapes reality. 

Here some further thoughts on understanding: 

Yet, social reality is not static; it is mutable. It forms us, but because it owes 

its existence to common human understanding, we have the power to 

contribute to reshaping it (Lample, 2009). 
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Jean-Marie believes that a dialog between the Bahá’í community, the scientific 

community and the community at large is a viable plan that may lead to grass-root 

action. 

2. Narratives 
Anca Vijiiac 

Lorsque j’étais petite, je me demandais toujours ce que je ferais quand je serai grande. 

Mon histoire commence dans ma famille avec un après-midi qui n’avait rien de 

spécial. Puisque j’ai vécu dans une famille pour laquelle si quelqu’un ne passait pas le 

seuil de la maison était une frustration, cet après-midi-là on a eu de la visite : une fille 

était venue passer le bonjour à ma famille. C’était Rojico, une fille hongroise qui avait 

réussi à s’établir à New York. Rien de spécial, vous allez dire, mais cette-fille là avait 

réussi un doctorat en chimie et avait réussi de partir du pays pendant le communisme, 

ou personne n’osait rien faire. J’avais 8 ans et après une longue discussion avec elle, à 

partir de ce jour-là, elle est devenue mon émule. Elle n’avait rien de spécial, juste le 

pouvoir de la parole, car elle savait très bien parler et au moment de la discussion tout 

le monde l’écoutait : un ingénieur, un médecin, un laborantin en chimie, mais 

personne ne pouvait lui tenir unisson. Je me rappelle aujourd’hui et en plus je prends 

conscience de ces paroles : lis, lis beaucoup, elle m’avait dit. C’est toujours avec elle 

en image que j’ai passé des concours nationaux en littérature, j’ai réussi à intégrer une 

Université très réputée et puis j’ai eu la chance de voyager en France, mon pays de 

cœur. Mais le comble, c’est qu’ici, en France, ou j’étais si loin de chez moi, de ma 

famille, j’ai eu la chance de me découvrir moi-même. J’ai pris le courage de me 

montrer moi-même, avec les mains vides, mais avec le cœur plein d’espoir, de vouloir 

gagner ma vie. Mais, stupéfaction, le monde du travail n’est pas ouvert entièrement 

aux personnes de l’Est. Tous mes espoirs vont s’effondrer, je le pensais.  

Tout ce que j’ai c’est ma tête, mes espoirs, ma confiance de « sauver » l’image 

d’immigrant Roumain, car avec chaque interview je me battais pour moi-même et 

après je l’ai compris pour mon image. Ce que je souhaite c’est de tourner le regard 

des autres vers des choses qui ne sont pas visibles.  

Different or similar - Cécile Dupire 

Have you noticed that we are all different? That we all see the world in a different 

way, even the closest persons to you: your brother, your best friends, etc. have a 

different perception of it? And have you noticed how similar we are? Despite our 

different origins, backgrounds, personalities, we are still all humans with feelings, 

emotions, a conscious and a voice. This is the story of my life: discovering every day 

the differences and similarities that make us all special and all united. I have many 

times faced a situation where someone perceived the world differently from me. The 

first time was when a Jamaican girl was living with my family. For her, sun outside 

was synonym of warmest. For us, in winter, it was synonym of coldness. Later on, I 

discovered that in Australia, Christmas was not associated with snow and fire in the 

chimney, but going to the beach, surfing, and making BBQ. These situations were 
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conflicting for me, but it helped me become who I am today. In a word: open to the 

difference! Insignificant situations are made significant; every day of an ordinary life 

can become extraordinary for someone else. I believe that constructing ourselves and 

our society through these differences will make us grow stronger, but more 

importantly make us realize that we are actually all akin. How to open this window to 

everyone and make it possible to live together in OUR world (because there is only 

one)? This is the goal of my life. 

The story of how my project was born – Diana Alves 

This MA research project is about media and immigration. There are stories and 

personal reasons behind it and that will be the story of how this project was born. 

It all started a long time ago in October 2008 when Diana arrives in 

Trier/Luxembourg ready to start a new phase of her life. It was a new chapter and 

these (Trier to live, Luxembourg to work) were the chosen cities for the next months. 

Diana had just finished her bachelor in Journalism at the University of Coimbra in 

Portugal and she was a young woman searching for something new, wanting to meet 

new people and new cultures, to learn a new language and to gain some practical 

experience on her field of studies. Thus, she was coming to Luxembourg to do an 

internship at a Portuguese radio station, which ended up by changing her life in 

various ways. 

The first weeks were full of excitement and day after day Diana started to realize how 

this job had so many things that fulfilled her - music, one of her passions and 

communication, her field of studies and the other passion. Besides that, the young 

intern started to understand that a radio station, whose audience is constituted 

essentially by immigrants, has functions other than playing music and reading the 

news. This kind of media in this specific context works also as public service to its 

community. From the beginning on Diana listened to the stories of these immigrants 

who called daily the radio for different reasons. 

The contact with these immigrants showed the Portuguese journalist a new reality of 

Luxembourg: the majority of her compatriots living in Luxembourg did not have the 

easiest life in the world. It did not take long until Diana understood that the situation 

of the Portuguese community in the Grand-Duchy of Luxembourg was a double-

edged sword.  On the one hand, she saw that this community suffered from a strong 

and very negative ongoing stereotype and prejudice, which affected the Portuguese 

children already in school and ended up by following them throughout life, turning 

them into the youngsters who suffered more from social exclusion (for more detail see 

“Rapport National sur la situation de la jeunesse au Luxembourg”, free download on 

the government internet website). On the other hand Diana also found out that these 

structures of stereotype became a cycle and that the community was closed in on 

itself. 
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This reality shocked Diana. Her militant side and the compassion for the compatriots 

originated a slightly “revolutionary” feeling and she decided that she wanted to do 

something about it… 

One year later, Diana was engaging a MA program at the University of Luxembourg 

with the objective of writing her thesis about this subject. At the moment she is 

struggling with this thesis and although everyone says that it is impossible to save the 

world with a master thesis, she has not lost her hope.   

Learning – Jean-Marie 

Born in September 1962, first pictures bring back the happy memories and feelings 

when faced with Santa Claus and Housécker, the one is there to punish you. I 

remember the joys of childhood, playing hide and seek outside, having a day out in 

the village forest, the Steeseler Bierg and being able to have a snow-ball fight and 

sliding down the hills with the sledge. 

The somewhat fearful excitement of taking the bus to go to secondary school (a 20’ 

ride to Limpertsberg, Lycée Michel Lucius) was a new stage in an unfolding life 

adventure. Without really enjoying secondary school, apart from playing around in 

class and imitating the strange habits of some of our teachers, the discovery of girls 

(first kiss, bamba period, ...) was most enjoyable. Later on, reading Hermann Hesse 

and authors that talked about discovering truths through different methods became a 

central concern. This was enriched by the music listening experience of Santana, John 

Travolta and Saturday night fever, Earth Wind & Fire and later on Angelo Branduardi 

and the Doors (for the more sinister periods). 

After some troublesome years of search, the Bahá’í teachings crystallized as a viable 

alternative, a path to follow that allowed for new discoveries and helped to have a 

new outlook on life. The highlight of this starting phase was a two year period of 

voluntary service at the spiritual and administrative centre of the Bahá’í Faith on 

Mount Carmel in Haifa, Israel. Here my outlook on life changed from pessimistic to 

optimistic/realistic and at the end of this period I met a beautiful Persian girl, which 

had lived in London and then pioneered to Northern Ireland. As she spoke ‘only’ 

English and Persian, and I wasn’t particularly keen on staying in Luxembourg, we 

made a start in Ballymena, NI where we had our only son together, named Golshan. 

He has started his university this year at Kings College London, International Studies. 

From the time I had decided to belong to the Bahá’í community, life had taken on a 

new meaning, and this includes many interesting activities and initiatives in Northern 

Ireland (starting a first Bahá’í Radio program at TLR 828), and later on in 

Luxembourg (presenting for the first time in Luxembourg over 350 Bahá’í Radio 

programs in Luxembourgish, 5 minutes each, relating Bahá’í teachings to ‘burning’ 

social issues locally and globally 

(http://www.archive.org/details/BahaiRadioEmissiounenLetzebuerg_133)).  

Teaching Luxembourgish since 1998 has been a constant love story, an attraction to 

meeting people from all parts of the world and engaging through language in their life 

http://www.archive.org/details/BahaiRadioEmissiounenLetzebuerg_133
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stories. In 2001 I returned to the Holy Land as one of a number of representatives 

from Luxembourg for the official opening of the Bahá’í terraces on Mount Carmel. 

During this visit I met Esther and our love grew fast and we married at the end of the 

year. (And there remains much to be said about this period). 

A constant flow of professional courses on language learning, aimed at improving my 

competences and possibly finding a ‘stable’ job, finishing my ‘bac’ in Metz only a 

few years ago, together with a number of other circumstances (living close to 

university which was offering this multilearn master, the possibility to get my 

professional experience recognized, and my strong desire to bring Bahá’í thought into 

scientific discourse, being married to Esther, who has been working in promoting 

European construction at the Institut européen des hautes etudes internationales à 

Nice) enabled to me to be where I am at the moment. 

3. Why is this project important? 

 

“It is in my opinion finally a good opportunity for us to engage in a more sharing 

relationship between the University world and what I call, from a student point of 

view, the ‘outside world’. Students and professionals, as well as the entire society of a 

city or a country close to it should be seen as partners, communicating their way to a 

common path for a better society. However, it feels like these three entities are closed 

to the other, and do not make enough efforts to reach the others. I hope that this 

project will help engaging a more profound relationship between these three 

partners.” Cécile 

“Certain communities are frequently accused of being fermées sur elles mêmes and 

this is often an argument not to listen to the other. Communication and debate are 

necessary and essential for a common understanding. Living together in one society 

may be fine as it is, but it can be improved. “ Diana Alves 

 

4. Foundations of the project 

« La façon comment on voit l’humanité nous fait agir de cette façon » 

The foundation of our project is intimately related to our life paths and our 

perspectives on the world. Before entering this master, we had to tell a story of what 

we would like to improve in our society. This story was the grounding of what we are 

today and what has shaped us as researchers. Moreover, for this specific course, we 

were asked to tell a story. Some told the story of how they reached the point of where 

we stand today as researchers, some told the story of how they feel in their research 

towards the society. The starting point of our project was the moment when we shared 

these narratives (narrative method set as the step 1). These stories helped us “tying 

together potentials and possibilities of our respective beginnings”, which means it 

helped us forming groups dependant on the goal we would like to reach through this 

course. From this moment on our interests did not diverge that much. 
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In our first group meeting we discussed our interests and we concluded that each of 

our MA-thesis projects were somehow interrelated even if each of us had a 

completely different topic. However when we stepped out of our specific ideas we 

noticed that we all had something in common: change somehow the world (or a 

certain aspect of society) in order to transform it in a better place where we can all 

live together. 

The foundation of our research has been developed throughout our Master. 

Encouraged by the professors, and helped with the skills and knowledge gained 

during the courses as well as the work done outside of them more specifically for our 

Master thesis, we, as researchers, gain a different point of view on our societies and 

on the world that surrounds us, helping us “understand how the world is constructed” 

(Step 2 of the Research Path, p184) (for example by studying Goffman and his 

“Studies on Interaction” which opened our eyes to see that every interaction is 

constructed in a certain way depending on the contexts, and which are following 

specific social rules which should not be broken). Through our research and by going 

to the field, we are also wishing to give the communities observed a louder “voice” by 

showing to a greater public the struggle they might encounter in the society (ex: the 

Portuguese community in Luxembourg). This leads us to be more active agent in the 

communities and societies and not stand on the side without doing anything for them. 

By going to the field, it also helps us “reconnect with the source” (Step 2 of the 

Research Path, p185): we engage in the community by getting “inside”, which will 

lead us to a better understanding of why as researchers we were interested specifically 

in this community and what makes us care and “give ‘the other’ a ‘voice’” (Step 2 of 

the Research Path, p184). 

The next step in our group discussions was to link these common motivations to the 

University of Luxembourg or more precisely to the Master we are all enrolled in, so 

that we could reach the objectives of the seminar “Transforming Universities from 

within and without”. Thus, we concluded that according to our motivations and 

dreams within our MA-thesis projects, there was something lacking in this master: the 

stimulation to bring to the society these scientific research projects. The practical and 

effective part seems to be missing. We have the impression that this master provides 

us with some of the necessary tools but it is isolated from the rest of the society. We 

think that we (master, students, professors, university) should give more emphasis on 

the connection between the research projects and the society. 

In a few words: we think it is of great value to share what we get from this master 

with the rest of the society. 

But how social transformation can be achieved?  

Freire’s revolutionary program is rooted in his attachment to Hegelian dialectics, 

according to which revolution is the negation of the oppressors and the oppressed. 

“Freedom is acquired by conquest, not by gift” (Freire, 1971:34). 
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We, as part of the “oppressed” we discovered ourselves as “hosts” of the oppressors 

and we are struggling for a liberating pedagogy. The solution of these new views of 

the world: the reality is not a closed one, neither a myth, but constructed by people 

engaged together in life, in history ( as a possibility, not as determined); we are 

engaged in the process of becoming, its “ duration” ( Bergson) in the interplay 

between permanence and change.  

Inviting members of these 3 communities (Baha’i community, MA other students, 

Portuguese immigrants) we are producing a generative theme which investigate 

people’s thinking about reality and people action upon reality, which is the praxis. 

Our role as persons in the world is not restricted to the process of observing only, but 

also involves my intervention as a subject of what happens in the world. At the first 

glance you can be tempted to see the “oppressed” as “marginal”, submerged in reality, 

but looking inside, you will see that they are not living “outside” society, but they 

have always been “inside” the structure which made them “beings for others” (Freire). 

The solution is to transform that structure, which dehumanized them, into a structure 

of becoming as “beings for themselves”, not integrate them into the structure of the 

oppressors.  

The theory of social change takes the sphere of education, which can be liberating; it 

can emancipate humanity by awaking and elevating the consciousness and by making 

learner aware and active, instead of passive. 

As engaged in social transformation, co-operative inquiry involves co-researchers 

working together, as fellow subject, rather than as researcher/subject. This model 

invokes experience, imagination and practical ways of knowing. To make sense 

signifies to create, a process through which a “new person” is created: our story is our 

existence like a” pearl is to an oyster”: both irritant and prize, albatross and 

achievement (Joseph Gold, The function of Fiction).  

We believe that transforming this master in this direction could bring transformations 

and social changes very beneficial to the Luxembourgish society. We believe that 

changing this aspect at the University of Luxembourg could lead to a significant 

transformative action. 

5. The project itself 

Connection between the master we are enrolled in and this project 

« Curiosity about the object of knowledge and the willingness and openness to engage 

theoretical readings and discussions is fundamental. I am not suggesting an over-

celebration of theory. We must not negate practice for the sake of theory…. It is for 

this reason that I never advocate either a theoretic elitism or a practice ungrounded in 

theory, but the unity between theory and practice. In order to achieve this unity, one 

must have an epistemological curiosity- a curiosity that is often missing in dialogue as 

conversation" [i] 
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Freire was talking about a “pedagogy of the oppressed” which must be forged with 

not for the oppressed in the incessant struggle to regains their humanity. 

By telling our stories we are in “continuous reconstruction of experience” in the 

process of learning ( Dewey, 1916, ’66, ’80) in which the “learner opens up himself, 

he stretches himself, he reaches out, …  he relates it to his previous experience, he 

recognizes this experience, he express or unfold what is latent within him” (Kidd, 

1973:14). 

With our research-projects, we are orienting ourselves towards critiquing and 

changing society as a whole: 

· Cécile is looking how the school system can be transformed 

· Jean-Marie promotes dialog and understanding between science & religion 

· Diana is looking to transform media work in Luxembourg for a better integration 

of the Portuguese immigrants who live in Luxembourg 

· Anca is paying attention to things that are not evident sometimes (Gestures which 

are not “waving hands”, but charged with meaning) (Goldin-Meadow,2005) 

 

We, as researchers are engaged in promoting emancipation. Conform to the Research 

path of Renewal we are situated in the level of “critical theory” which pays attention 

to the problems in everyday life. As Freire mentioned the words should be laden with 

the meaning of the people, with the meaning of the oppressed. “Decoding” the reality 

means a critical perception of the meaning of culture in order to transform the world. 

We are not oriented only to understand and explaining the problems which arises 

nowadays ( see educational system, social, religion), but to achieve rational autonomy 

of action from domination. 

We see our project as a “voice” of the oppressed who assumes that cultural and social 

reality are not finished and can be changed over time. Because the process of 

understanding the social reality is dialogic, we imagined to reach together these 3 

communities and to encourage co-operative work in order to raise consciousness for 

liberation. Our objectives are: to produce knowledge and action in the group, but in 

the same time to empower people through raising consciousness and self-awareness. 

We are situated in the catalytic level which understand the world and try to “surface” 

values and ideologies. As we are making sense of life, we are making ourselves in the 

process of “soul making” (John Keats). 

As Anca is coming from a “banking” approach to education- now she can see the 

difference between education –in which participants were only recipients and the 

“problem-solving” education in which knowledge is created through active 

participation in dialogue (Freire, 1975). 

Comme explicité ci-dessus, l’un des apports majeurs de la communauté 

Bahá’íe et de rétablir l’équilibre entre le spirituel et le matériel pour le développement 

de l’être humain et des sociétés. Dans nos explorations des processus d’apprentissage 
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dans le cadre du master Multilearn, nous avons retenus quelques éléments et 

propositions qui vont dans cette direction. 

-         Dans le cours: Transforming Universities from within and without, avec 

Professor Ronnie Lessem & Dr. Alexander Schieffer, nous sommes 

encouragés à identifier les défis brûlants dans notre société (burning issues), 

afin de commencer à trouver et mettre en place des chemins qui amènent des 

solutions possibles, tout en impliquant tous les acteurs dans la société. Le 

modèle qu’ils ont élaboré peut être représenté ici : From Research to 

Innovation paths : 

o   Relational path (south, humanism) 

o   Path of renewal (east, holism) 

o   Path of reason (north, rationalism) 

o   Path of realisation (west, pragmatism) 

-         Dr. Irena Ateljevic’s “research across boundaries of many different fields 

such as critical economics, philosophy, subaltern and postcolonial studies, 

social anthropology and psychology, cultural studies, political science and 

social activism literature illustrate[s] how an integrated approach and dialogue 

is urgently needed, indeed more than ever before”. (REF)… The questions of 

(the earth’s) sustainability that have penetrated public discourse only in the 

last two decades are speeding ahead faster than we can comprehend. The 

problem is that we still frame it within the existing (modern/post-modern) 

economic and political framework which continues to use rationality, money 

and technology as the most dominant measurements of progress and human 

development. Reflectively, social scientists, economists, political activists, 

writers, spiritual leaders and many successful entrepreneurs argue that 

humanity needs (and is actually going through) a major global mind change 

and paradigm shift.   (Ateljevic, 2010, pp. 1-2) 

-         En janvier 2011, Marc Ghisi (Phd) nous présentera son cours intitulé: “New 

tools for a new society” avec les éléments: the paradigm shift in the XXIst 

century. Au 5ième niveau il présentera la crise de toutes les institutions. Les 

changements accumulés expliquent ‘the growing credibility gap confronting 

all type of institutions.’ (REF) Politics, Churches, Business, etc…; what is the 

knowledge economy; building scenarios in teams. 

6. FUNDAEC: a notion of transformative action  

Pour l’élaboration d’un cadre conceptual pour l’action social, nous nous sommes 

inspirés du materiel de FUNDAEC, a non-profit organization that has been working 

in the field of social and economic development since the early 1970s. 

FUNDAEC is a Bahá’í-inspired organization. It is not administered by Bahá’í 

institutions and not dedicated to the propagation of the Bahá’í Faith per se. Its 

purpose is not to convert people. Many of the fundamental beliefs are nonetheless 
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shaped by Bahá’í teachings. It is natural that the adherence to these ideas by the 

participants will vary depending on whether they are members of the Bahá’í 

community or not. Yet this is entirely immaterial, for the concepts do not address the 

specific issue of religious belief. FUNDAEC takes a strong stand against rampant 

materialism, but this is a position shared by the vast majority of the inhabitants of the 

planet who are spiritually inclined, independent of the particular religion to which 

they adhere (FUNDAEC, pp. 2-3). 

Voici les éléments que nous considérons importants: 

We are motivated by the desire to grow and to enhance our participation in processes 

that lead to the transformation of society and the emergence of a world civilization in 

which the material and the spiritual join. 

In the final analysis, each one of us is in charge of his or her education and growth. 

We can accompany each other, as we walk our own path of learning. We see 

ourselves as partners in an educational process with a group of motivated individuals 

whose purpose is to increase their capabilities to serve humanity through meaningful 

social action with a strong component of education. 

This educational process is one in which each one of us is the active agent. No one 

else can learn for us, and no else is responsible for our growth. Each one of us is the 

principal actor and the evaluator of our actions. 

Certain qualities and attitudes are demanded from us. For example, we all have to be 

patient, and particularly, we have to be patient with ourselves. Some of the material 

we will study will be easy for us but others may be difficult. The topics being treated 

are from various fields of knowledge, in many of which we will have little or no 

background. Let’s give ourselves time, then, to grasp and integrated what we will be 

learning. 

We are encouraged to learn not to measure things in terms of success versus failure, 

of perfection versus imperfection. We urge you to embrace a growth-oriented 

perspective. We should concentrate on movement as we evaluate our own 

performance. Is our understanding, our powers of expression and our ability to act 

greater today than yesterday? It is also essential that in our group, we show patience 

towards each other. Criticism of others is not conducive to one’s own advancement. 

And no one needs to impress the other participant. 

Tolerance for a reasonable degree of ambiguity is another attitude that will help us 

advance in our efforts. This educational process is not reduced to mechanical 

questions and answers. What we try to explore is too complex to admit simple 

algorithms. Most issues we will consider will have several competing solutions. 

Sometimes, ‘there is no answer for the time being’ is the best answer, and willingness 

to live with the ambiguity that results from such a position the only way to learn. 

Another attitude we need to mention here has to do with excessive criticism. Thinking 

critically involves reading the material presented with a questioning mind, analysing 

the assumptions, the approach, the methods and the conclusions. We will be asked to 

identify those ideas that we can incorporate in our own thinking and those that we will 

necessarily need to reject. But there is always a danger of becoming too critical and 

negative. Our purpose is to become agents of positive change. We need to be hopeful, 
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optimistic, and capable of building on strength rather than dwelling on weakness. 

What does it mean to carry out study, action and reflection within a given conceptual 

framework? What does it mean for this framework to be evolving? 

Numerous people in this world cherish the ideals of a good society – peaceful, just, 

and conducive to prosperity for all. The majority however, never succeed in 

translating their ideals into action in a meaningful way. There are those that never go 

beyond criticizing the negative forces within society. …Others fall into frantic 

activism, participate in any project that seems to address one or another of the ills of 

society. Others join the social or political movement that for the moment shows the 

greatest promise. … they often become close-minded and tend to forget the very 

purpose for which they initially joined the movement. Victory over other ideologies 

becomes an end in itself. Fanaticism takes over and the very ideals of peace, justice 

and prosperity for all end up being sacrificed in the struggle for power. Yet another 

sizable group of people find themselves incapable of commitment to action and 

dedicate themselves to endless study. They study competing ideological positions, 

become engaged in the intellectual advancement and promotion of one, or take the 

rather cynical stance of analyzing the strengths and weaknesses of all, ever ready to 

expose the reasons for the failure of every plan of action. 

Any position we adopt towards social transformation would, of course, have many of 

the above elements. Our convictions about the nature of the society we wish to build 

are strong, and we see no need to hide the elements of our belief system, our 

principals and ideals, which are all explicitly expressed and promoted. Yet, when it 

comes to plans and projects, … we do not feel that we have a simple formula for 

action. To translate our principles into action and make our ideals a reality is 

something we have to learn. We exert our utmost, then, to approach our endeavours to 

transform society with a learning attitude. We try to study, to act, and to reflect on our 

action within a framework which, itself, is gradually constructed. As we advance in 

this learning process we need to ensure that each of the following occurs: 

-     Our perception of the reality with which we interact should become more and 

more accurate and well founded. 

-     Our vision of the opportunities before us, of the goals and objectives we set 

ourselves, and of how to go about achieving them, should become broader and 

sharper. 

-     Our resolve to pursue our goals should become stronger and stronger. 

-     The framework within which we act should become more elaborate and more   

consistent. 

-    The way we approach action should become better defined and more realistic, 

and the methods we use to pursue our aims should become increasingly more 

effective. 

Concepts of an evolving framework (FUNDAEC, 2003, pp. 196-98) 

To create his work of art, the artist first sets up a frame and defines the space within 
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which his brush can move, translating his vision into reality. An edifice is erected 

within a frame that defines the available space and indicates how the envisioned 

elements of the edifice can take shape. As a tree grows, a clear frame appears upon 

which the leaves, blossoms and fruits are to flourish. Life manifests itself through 

numerous species, the members of each of which grow and develop according to a 

pattern that has evolved over millions of years. Leading a creative life of initiative 

also implies that we work within a framework which defines the social and mental 

space available and permissible to us and which disciplines our movements. Our 

assumptions, our ideals, the way we interpret the world around us, our aims, our 

values, our approach to life are but a few of the elements that form the framework of 

our endeavours. 

The framework within which we work cannot be rigid and fixed, like that of an 

edifice. Our projects should find in life itself examples to follow; they should grow 

organically as we learn and gain experience. The framework of our initiatives must 

evolve over the years, but even when it is incomplete it must hold our actions together 

and give our movements direction. We cannot believe in one thing and do the 

opposite. We cannot sacrifice our ideals in the name of practicality. We cannot 

abandon our purpose to serve humankind whenever it appears profitable to do so. We 

cannot cherish freedom and engage in initiatives that enslave others, utilize unjust 

means presumable to bring about justice, believe in cooperation yet foster 

competition, or be a defender of family values and promote promiscuity in our 

business. We should be consistent in our ways and should ensure that the elements of 

our belief system are consistent with one another. 

The elements of a conceptual framework for social action may be divided into 4 

categories: 

1.      Our beliefs about fundamental issues of existence will constitute one 

category of elements of our framework. The nature of man, the nature of 

society, the purpose of life, the way God guides history and the evolution of 

humanity are examples of such beliefs. 

2.      Closely related to the above are our views on the role of knowledge plays 

both in the life of the individual and in the development of society. Examples 

of elements in this category are: our view on science and religion and their 

contributions to human progress; our outlook on education; our criteria for 

determining the validity of the constant stream of information we receive from 

varied sources; the degree of objectivity we seek in ascertaining facts; our 

attitude towards technology; and the way we go about familiarizing ourselves 

with new technologies and making decisions about their use. 

3.      The principles that govern our life constitute another component of the 

framework of our endeavours. A similar category consists of our values. What 

we consider most important to seek in life – comfort, money, adventure, 

tranquillity, a good family life, knowledge, opportunities to serve others, 

prestige, power, excellence; the value we place on such attributes as justice, 
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love, generosity, and sincerity; the importance we give to friendship; the 

degree to which service to humanity motivates our life – these are just a few 

examples of a large set of beliefs and attitudes that form our system of values, 

a significant aspect of the framework that guides our actions. 

4.      A more subtle aspect of the framework within which we act has to do with 

the approaches and methods we are likely to adopt for our actions. Whether 

we seek to be the center of all activities in which we participate or devote our 

energies to facilitating harmonious group action; whether we work alone or 

tend to collaborate with others; whether we need to be in control of everything 

or are willing to bow to group decisions; whether we create around us an 

atmosphere of competition or foster cooperation; whether we set rigid goals 

and drive ourselves to achieve them or allow our actions to benefit from 

constant and systematic reflection; whether we keep repeating the same 

mistakes or learn from experience – these are important factors that not only 

determine how effective we are in what we do, but also affect the very nature 

of the initiatives we are willing to undertake in life. 

 

Reflections 

If we observe carefully the trends of thought and action that shape society, we easily 

reach the conclusion that for the past few decades, a particular culture or worldview 

has become increasingly more dominant and is gaining momentum as it expands. This 

culture of consumerism, as many have called it, is centered on the individual, placing 

great emphasis on the satisfaction of personal needs and desires. It perceives the 

acquisition of goods and material benefits as almost synonymous to happiness. It 

deifies the market and sees its invisible hand in all aspects of life, to the point that 

every relationship is reduced to a contractual one revolving around the buying and 

selling of things, ideas, and feelings, including a special brand of transcendence. 

It would be a mistake, however to assume that this worldview cannot be idealistic. Its 

proponents are most concerned with the pursuit of happiness, happiness that they 

sincerely wish to extend to the whole of humankind. It is not difficult, then, to 

imagine a highly altruistic person, whose ideas are largely shaped by this culture, 

some explicitly and some in more subtle ways. Let us consider such a person of noble 

aspirations who greatly desires the welfare of humanity and explore some of the 

elements of his or her conceptual framework. Could we describe briefly the views of 

this person on each of the following? 

 The nature of man 

 The nature of society 

 The purpose of life 

 The way humanity has 

evolved 

 World economy 

 The relationship between 

science and religion 

 The meaning and purpose 

of education 

 The role of technology in 

the future of humanity 
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 Family life 

 Community 

 Work 

 Privacy 

 Freedom 

7. Co-operative Inquiry/Effecting 

What about now going to the next step which is not doing research on people but 

doing research with the people? (Step 4 of the Research Path, Co-operative inquiry, 

p.239) 

All the literature we read for this project helped us to build a theoretical background, 

which guided us through the different steps of this co-operative assignment. The first 

three steps led us to the final one: “Co-operative Inquiry/Effecting”, where we should 

combine theory and practice. 

In order to achieve the objectives described in Section 2. Foundations of the project, 

we concluded that is necessary to act so that we can accomplish any kind of 

transformation.  Thus our project is to organize a meeting (a focus group interview) 

that would try to bring together local actors from different communities with the 

purpose of letting them share their different knowledge and perspectives on their 

society and on the world. 

As we remarked above, Diana is interested in aspects of the Portuguese community in 

Luxembourg, Cécile may want to encourage an interdisciplinary event with students 

from another Master programme in order to share the different contents and Jean-

Marie would like to invite interested members of the Bahá’í community for this 

“community meeting”. 

The main objective is to bring together between 8 and 10 people, coming from the 

three different communities (Portuguese, academic and Bahá’í), for a 60 minutes 

moderated session. During this gathering, we are wishing to talk about different 

concepts which are known by everyone (such as for example freedom, the purpose of 

life, the relationship between sciences and religion, etc.), but might be defined 

differently depending on one’s background. This discussion can be guided either by a 

moderator who asks specific questions or by a moderator who just puts a few general 

topics on the table in order to open a free discussion. So far this meeting/focus group 

interview is not designed, but it may include journalists, students, Portuguese 

immigrants, active members of the Bahá’í community… 

This gathering aims at enlarging everyone’s perspective on common concepts, and 

leading to show that everyone has a valid definition which should be taken into 

consideration. Will the people be reflecting on their own perspectives? Will this lead 

to a transformation when it comes to listening and maybe understanding the other’s 

point of view? 
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We want to collect this data as an attempt to find out more about this topic and also to 

learn if the different communities can also improve themselves by a transformation 

from within and without the University of Luxembourg. 

 

8. Participative research 

« Reading about it does not generate the capacity for doing it. Reading about it does 

not even necessarily generate a very reliable wish to generate the capacity for it” 

(Torbert, 2001:251). 

In this Master we realized that knowledge is not acquired being a simple recipient, but 

by doing. After three major interventions in our classes ( Irena Ateljevic, Ronnie 

Lessem and Alexander Schieffer, Marc Ghisi) we started to take the initiative to do 

thinks, to change values .  

The principles of action research have been grounded in our experience, which 

consider researchers with the faculty to develop action through partnership, raising 

significant problems, working with, rather than simply studying people.  

With our project we would like to advocate the power of knowledge, especially when 

the construction of knowledge is taken away from ordinary people. The emphasis of 

participatory research is the development of knowledge and the process of research in 

itself is an invitation for freedom, which is never a gift, as Freire said. In this light, the 

project itself involves students from other disciplines, the Community of Portuguese 

people in Luxembourg and the Baha’i Community. The purpose of this participative 

research is to “give voices” to those people who are directly affected by a problem, in 

order to develop people’s science, “a popular, organic knowledge which converts 

spontaneous common sense into good sense” ( John Gaventa, 2001). What we want to 

share is a new way of theorizing the world ( we refer here to the role of immigrants, 

the place of spiritual in our lives and the need in educational system of 

interdisciplinary).  

Action research is defined as “a participatory… to reconnect action and reflection, 

theory and practice, in participation with others, in the pursuit of practical solutions to 

issues of pressing concern to people. More generally, it grows out of a concern for the 

flourishing of individual persons and their communities” (Reason and Bradbury, 

2001:1). 

Our action research designs his project from qualitative research method (interviews, 

social group) to see people’s aims.   With this project, we are stressing cooperative 

small group inquiry in order to transform individual experience through group 

reflection.  

In the traditional science, we found the model of knowing by thinking instead of 

knowing by doing. The school of pragmatism ( Dewey, 1938; Habermas, 1971; Mead, 



Master in Learning and Development in Multilingual and Multicultural Contexts 

TRANSFMING UNIVERSITIES  

18 

1932; Rorty, 1999) claims  experience and action. The aim of this participatory action 

is the democratic dialogue.  

Our project in this level is to inquire face-to-face with others into issues of mutual 

thinking. Our aim is to build upon this practice a community of inquiry. Organizing a 

round table requires an effort to develop people’s capacity for engagement. The aim 

of this research is to allow voice to be expressed.  

Engaging ourselves into this research implies the concept of “I” to develop inner 

meditative work and to frame our life for action inquiry. This first person will 

establish the way for “us” – in a collaborative way.  

There are some limitations of this project too: being a qualitative research the validity 

of the research is defined by the context, through a subjective view.  

 

9. 1st meeting : Round table discussion: 
 

Compréhension commune afin de pouvoir agir 

Date 13.2.2011  Time 19h30 

Location Université du Luxembourg – Campus Walferdange – Room: Vygotsky 

Organization Student-Project within the class “Transforming Universities from 

within and without”, offered by the Master multi-LEARN 

Guests Members of different communities in Luxembourg 

Aims Learn more about our beliefs and those of the other. Find a common 

understanding on certain issues in order to be able to act. 

Contacts diana3alves@gmail.com, wyzbee@hotmail.com, anca.vijiiac@neuf.fr,  

jmnau@pt.lu  

Program 

Time  Duration  Activity 

 
19h30  10 min   Introduction and ice breaker 

 

19h40  10 min   Participants presentation 

 

19h50  10 min   Project presentation 

 

20h00   60 min   Roundtable discussion 

 

21h00  10 min   How to continue? Suggestions 

 

21h10  15 min   Contact exchange  

mailto:diana3alves@gmail.com
mailto:wyzbee@hotmail.com
mailto:anca.vijiiac@neuf.fr
mailto:jmnau@pt.lu
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Proposition complémentaire pour la première 
réunion 

 À l’écran avec l’aide de l’ordinateur 

1. Bienvenue autour d'un café projection de la page d'accueil avec 

quelques éléments clés 

2. demander la permission d'enregistrer 

l'événement  

faire passer une feuille pour signature 

3. dans un cercle, présentation brève des 

initiateurs & participants 

mots clés affichés à l'écran, désir de 

semer une graine, projet collaboratif, 

4. présentation de l'initiative, … 

5. tour de cercle, questions, 

clarification,compréhension 

… 

6. comment continuer? proposer d'avoir 

la prochaine réunion dans une des 

communautés. 

noter les éléments clés à l'écran 

7. comment rester en contact? noter les suggestions 

échange d'émail, création d'un blog 

  

 

10. Remaining questions 
Will a handout be useful for the participants of the meeting ? 

Should it be in English and French? 
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