
 
1 

www.u4future.net 
 

 

THE UNIVERSITY FOR THE FUTURE (U4F) INITIATIVE 
REGENERATING EDUCATION, ORGANISATIONS AND COMMUNITIES 

 
 
 
 
 
 
 
The U4F Initiative … more on page 
 

-——— Who? 2 
 
-——— Why? 3 
 
-——— What? 4 
 
-——— How? 5 
 
-——— When? 6 
 
-——— Where? 6 
 
-——— Invitation/Contact 7 
 
-——— Supporters 8 
 
-——— Publications 11 

 
 
 
 
 

How can higher education become a more multidimensional enterprise, one that draws on 
the full range of human capacities for knowing, teaching, and learning; that bridges the gaps 
between the disciplines; that forges stronger links between knowing the world and living 
creatively in it, in solitude and in community? If we cannot find ways to respond to that 
question—not with a monolithic solution, but by laying down multiple threads of inquiry and 
experimentation that might come together in a larger and more coherent tapestry of insight 
and practice—we will continue to make fleeting and fragmentary responses to the hungers 
and needs of our students, to the abiding questions of the human adventure, and to the 
social, economic, and political challenges of our time. As large as that agenda obviously is, 
we believe it describes the high calling of higher education (pp. 2-3). 
 

Palmer, P. J., Zajonc, A., & Scribner, M. (2010). The heart of higher education: A call to renewal. 
Transforming the academy through collegial conversations. San Francisco, CA: Wiley. 

 

VERSION AS OF 07 MARCH 2013 

… is launched by scholar-
practitioners to respond to the 
grand challenges and opportunities 
of our time by co-creating an exem-
plary ecosystem for transformative 
research, learning and practice 
based on integrative principles and 
shared infrastructures. 
This ecosystem will be developed 
across several phases of unfolding 
and spread across communities in 
various locations. 
You are invited to join the growing 
number of supporters of the 
Initiative and connect your unique 
voice to resonating peers across 
boundaries of cultures, disciplines, 
and institutions. 

http://www.u4future.net/
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Never doubt that a small group of thoughtful, committed, citizens can change the world. 
Indeed, it is the only thing that ever has. 

Margaret Mead 
 
 
The U4F Initiative … Who?  
 
… consists of a network of individuals, groups, and organisations from various contexts supporting 
the mission of the U4F Initiative. As concerned citizens and engaged professionals we understand 
transformation of higher education as a powerful leverage point for individual and social 
transformation more widely. We are alerted by the inertia of many research and higher education 
institutions. The time is ripe for a visionary, committed and organised effort to make the seemingly 
impossible possible and to achieve a breakthrough toward a new model of higher education. The 
purpose we share is to create a new institutional design and to empower contributors to support 
deep levels of learning of all stakeholders; levels of learning that leverage the full spectrum of human 
intelligence, facilitate leaps in consciousness and culture and enable individuals, communities and 
societies to regenerate and thrive under challenging conditions. This is the big picture view animating 
our work. The Initiative connects people within and outside existing higher education institutions 
cultivating diverse and complementary ways of being, knowing and acting, such as:  

• Scholars and students; 
• Professionals like teachers, psychologists, youth workers, and artists, as well as consultants, 

coaches, managers, and entrepreneurs. 
• Social and environmental activists, proponents of wisdom traditions, as well as represen-

tatives of communities and organisations subscribing to a social transformation agenda. 
 

We believe the next transformation will give rise to the integrative university or transversity 
representing the next stage in evolution from the university and multiversity. The 
transversity is a new institution that will be multidimensionally connected not only within 
and across disciplines, but across cultural boundaries and across barriers to the broader 
society that separate it from primary education, industry, business, government and other 
institutions. These integrative universities will become living institutions in which 
organizational structure and patterns of behavior provide permeable boundaries to the 
outside community with fluid internal boundaries that allow people and resources to 
coalesce around prominent issues, opportunities, and challenges. 

Awbrey, S. M., & Scott, D. K. (1997). Creating integrative universities for the twenty-first century.  
 
We call for action to: 

1. Challenge existing paradigms, structures and practices, by: 
• [Transforming] higher education institutions … into integrated holistic communities 

where research, teaching and action functions are no longer separate (§1c). 
• Breaking down the silos of knowledge creation and moving to co-creation of 

knowledge between the university and community (§1d). 

2. Increase the accountability of higher education by 
• Shifting accountability from authorities and funders to citizens, involving community 

at all levels of Higher Education governance (§2a). 
• Linking our academic work with environmental and social movements … (§2b) 

3. Understand the connections of our local practices within a global framework by: 
• Supporting the development of higher education theories and practices that nurture 

a global public good (§3c). 
Communiqué on Sustainability, Knowledge and Democracy (2012) 
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We live in turbulent times; our world is changing at accelerating speed. Information is 
everywhere, but wisdom appears in short supply when trying to address key inter-related 
challenges of our time such as: runaway climate change, the loss of biodiversity, the 
depletion of natural resources, the ongoing homogenization of culture, and rising inequity. 
Universities have a responsibility to look after the wellbeing of the planet, not as standalone 
beacons of knowledge, but as places where wisdom of communities, ecosystems and the 
academy work together in partnerships for a world that is more sustainable and just. 

Communiqué on Sustainability, Knowledge and Democracy (2012)  
of the ‘Big Tent’ Group, a global network of university networks.  

 

The U4F Initiative … Why? 
 
… is designed as a response to the Great Transition resulting from major ecological, geo-political, 
techno-economic, socio-demographic and psycho-cultural shifts. The upcoming changes are likely to 
be non-linear and disruptive, moving us into uncharted personal, social and environmental 
conditions. After five centuries of modernity the next era is dawning for humanity. It calls for new 
levels of consciousness, compassion and capability. Core operating principles governing all domains 
of life are now being rewritten faster than many existing institutions can adapt. At the same time 
countless policy statements request higher education to play a lead role in this transition. 

Higher education and academic research are asked to take greater responsibility for societal 
development, to provide insights into the emerging new realities, and to enable citizens and leaders 
to deal productively with fast-paced and unpredictable dynamics. Higher education and research 
institutions that reiterate their inherited structures and procedures do not have the capacity to fulfil 
this role to the extent it is now needed. This leads to an unnecessary shortage of learning 
opportunities that address the yearning of students for a meaningful life of authentic participation in 
the emergent realities. Many curricula in higher education are not preparing for the level of 
uncertainty arising from the prediction that today’s graduates will change their profession several 
times in their lifetime. They also do not reflect the fact that most people are not fully engaged at 
work, many even being deeply unhappy. Moreover, much of academic research is confined to 
specialist circles, disconnected from social relevance, bigger picture views and visions for the future. 

Recent reforms in many countries did not improve this situation but rather broaden certain gaps 
between the university and the rest of society (and within the university itself, e.g. between scholars 
and administrators). Reforms carried out on the basis of the logic of competitive optimisation of 
specialist knowledge are one-sided and have harmful social outcomes. Higher education and 
research also need a focus on what is of value in the life of the many and for long; in a nutshell: a 
wisdom agenda. In light of the ongoing Great Transition institutional reforms are necessary. At the 
same time, reforms alone are insufficient. For the emerging new era, as for any new era, there is also 
a need for fundamentally revised worldviews and redesigned institutions capable of cultivating the 
seeds that bring the fruits of tomorrow. There are promising opportunities now for new institutions 
of higher learning that are capable of: 

• modelling ethical leadership by cultivating integrative values, including personal integrity, 
social responsibility, long-term thinking, respect for diversity and educational inclusion; 

• providing environments conducive to lifelong/lifewide learning in which individuals can explore 
and develop many dimensions of their being and of their vision of a good life, in joyful, balanced 
ways, and in accordance with their uniqueness and their cultural/ecological contexts; 

• acting as deliberate and active catalysts for the Great Transition in society, addressing the 
daunting contemporary challenges faced by human civilization, not only in theory, but also in 
practice; for instance, by fostering consciousness development, by supporting the imple-
mentation of sustainable lifestyles and just economic systems, by enhancing the quality of 
life in communities under socio-economic and environmental pressures, and by sustaining 
stewardship for the natural and cultural heritage of humanity with future generations in mind. 
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The U4F Initiative … What? 
 
… works together with its partners and other initiatives to create a system innovation in higher 
education. Whilst most contemporary higher education institutions focus on learning within fixed 
boundaries, the U4F Initiative promotes a vision of higher learning that transcends boundaries of 
educational levels, disciplines, professions, types of organisations, geographical locations, etc. 
Accordingly, the emerging University for the Future is not envisaged as a single organisation, but 
rather as an expanding ecosystem of transformative agents (individuals, groups, organisations, 
communities, and institutions). The long-term goal of the U4F Initiative is to develop model 
institutions of higher learning enhancing three intersecting action domains: transformative education 
and research (Education for the Future), organisational transformation (Organisations for the Future), 
and facilitation of the sustainability transition of urban and rural communities (Communities for the 
Future). The activities in the shared ecosystem synergize across these domains and give rise to 
dedicated Social Transformation Labs as cross-sector spaces in which transformative education, 
transformative research and transformative practice flow together in one and the same stream of 
activity. The U4F Initiative thereby gives birth to shared principles and approaches of co-creation not 
only oriented by domain-specific improvements but by overall transformative impact. 

The U4F Initiative draws inspiration from visions such as the ‘Big Tent’ Group Communiqué (see 
frames on the previous pages), the UNESCO World Declaration on Higher Education (see frame this 
page), and the People’s Sustainability Treaty on Higher Education (see frame next page). Its mission, 
however, is to go beyond declarations and to find practical, scalable pathways of advancing: 

• Ecological resilience of ecosystems, social well-being and cultural enrichment of 
communities, and the expression of higher human potential of individuals considered as 
whole human beings. 

• Leading-edge transformative, transdisciplinary and integrative frameworks and their 
applications in research, education, consulting, care, and other fields of human engagement. 

• Forms of learning, leadership, governance, organisation and cooperation that reflect and 
create conditions for flourishing and thrivability, such as anticipatory, participatory, creative, 
as well as culture- and context-sensitive approaches. 

 
 

• The core missions and values of higher education, in particular the mission to contribute to 
the sustainable development and improvement of society as a whole, should be preserved, 
reinforced and further expanded (§1). 

• Higher education institutions and their personnel and students should play a role in helping 
identify and address issues that affect the well-being of communities, nations and global 
society (§2f). 

• Innovation, interdisciplinarity and transdisciplinarity should be promoted and reinforced in 
programmes with long-term orientations on social and cultural aims and needs (§5a). 

• Higher education should reinforce its role of service to society … (§6b). Ultimately, higher 
education should aim at the creation of a new society —non-violent and non-exploitative— 
consisting of highly cultivated, motivated and integrated individuals, inspired by love for 
humanity and guided by wisdom (§6d). 

• In a world undergoing rapid changes, there is a perceived need for a new vision and 
paradigm of higher education … based on new types of links and partnerships with the 
community and with the broadest sectors of society (§9a). To achieve these goals, it may 
be necessary to recast curricula, using new and appropriate methods, so as to go beyond 
cognitive mastery of disciplines (§9c). 
 

UNESCO World Declaration on Higher Education for the 21st Century (1998) 
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The U4F Initiative … How? 
 
… is facilitating co-creative partnerships across disciplines, professions, organisations, sectors and 
cultures that fundamentally innovate higher education. The Initiative does not merely advocate; it 
also engages in the practical development and implementation of showcases (courses, programmes, 
projects, organisations, institutions, and incubators thereof). The showcases are living experiments, 
demonstrating how higher education for social and consciousness transformation as well as for earth 
stewardship can work in practice, in different contexts and with different target groups. The show-
cases will have a modular design with well-defined interfaces. This (meta)design facilitates synergies 
as well as spreading and scaling of what works. It also helps unleashing unused or underused 
transformative potential that is already out there, such as: the potential of so-called unemployed 
albeit experienced people, the potential of the excess of well-trained scholars the universities 
produce systematically without providing commensurate positions; and the potential of freelancers 
and activists, as well as small (social) enterprises and civil society organisations that pursue important 
goals while lacking visibility. The U4F Initiative attempts to tap into this huge potential to create its 
growing ecosystem for transformative research, learning and practice that is ultimately coalescing 
into the intended system innovation in higher education. This ecosystem is based on continually 
evolving shared principles, infrastructures and institutions, as follows: 

• Shared integrative principles, among others, are commitment to a long term (self) 
transformation, caring for others and the whole, self-allocation to tasks according to talent 
and vocation, accountable completion of vision-to-action cycles, entrepreneurial and 
volunteer engagement, requisite organisation, and experimentation with system designs. 

• The U4F online portal serves the entire emerging ecosystem and provides a requisite set of 
Web 2.0 collaboration, knowledge management and social networking tools. The portal 
facilitates cooperation in geographically distributed teams and consortia. It will evolve into 
an integrated multimedia publishing platform for transformative approaches worldwide. 

• The Alliance for the Future will be founded in the near future as a formal organisation that 
serves as hub and carrier for multi-partner projects and programmes within the U4F 
ecosystem. The Alliance also facilitates joint educational quality development as an 
enlivening, participatory process overcoming the shortcomings and paradoxes of the 
dampening evaluation regime that is currently reigning. The creation of a Foundation for the 
Future is also envisaged for allocating funds to strategic projects, pilot programmes and key 
institutions, for evolving well-rooted orientations for powerful transformative work, and for 
maintaining the integrity of the genuine mission of the U4F. 

 
 

• Transformation is complex and a long term ambition. 
• Transformation must be guided by vision and clarity of purpose. 
• Transformation of knowledge structures is required. 
• Transformation requires fostering respect for and understanding of different cultures. 
• Transformation of lifestyles as well as professional competencies is required. 
 
Evolving Principles: 
• To be transformative, higher education must transform itself (Principle #1). 
• Efforts across the higher education system must be aligned (Principle #2). 
• Partnership underpins progress (Principle #3). 
• Inter- and transdisciplinary learning and action (Principle #6). 
• Redefining the notion of quality higher education (Principle #7). 

 
People’s Sustainability Treaty on Higher Education (2012), prepared for the Rio+20 Conference  

and signed by around 100 agencies, institutions and associations of higher education worldwide. 
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The U4F Initiative … When? 
 
… is conceived to unfold across the following phases: 

• Preparatory activities in 2009 and 2010 gave birth to the U4F Initiative which is currently in 
Phase 1 of its evolution (2011-2013). Phase 1 includes developing and implementing more 
than 100 pilot courses at the School for Transformative Leadership at Palacky University in 
Olomouc, Czech Republic, in which more than 3500 students across disciplines and educa-
tional levels participate. Phase 1 is also about targeted networking, seeding research and 
project development, and organising symposia on transformative higher education. Further-
more, documentation is being developed as well as the first version of the online portal for 
bringing fundraising, public relations and relevant academic discourse to the next level. 

• Phase 2 is currently being prepared and will be implemented from the fall of 2013. This 
phase will include the launch of a new institution, the Alliance for the Future. In Phase 2, the 
U4F Initiative also envisages the launch of its first Social Transformation Labs that help 
catalysing the transition of communities and organisations. With good progress in raising 
funds the Foundation for the Future will also be created in Phase 2. 

• The onset of Phase 3 depends on the partnerships and the speed of evolution that can be 
achieved in Phase 2. Phase 3 will be centred on enabling spreading and scaling transfor-
mative capabilities and impact both within and beyond the growing U4F ecosystem. We plan 
to launch new institutions that serve this purpose, among which are incubators of new 
transformative organisations, a shared research and publishing platform, and a new, higher 
education institution in its own right that offers accredited programmes of formal education. 
As the U4F ecosystem is not meant to scale beyond human proportions the creation of other 
transformative ecosystems will be supported, in particular in view of cross-pollination. 

 

The U4F Initiative … Where? 
 
… does not intend to emulate traditional local campus universities nor global virtual higher education 
providers. Rather, our vision of a University for the Future is multi-local. This means that local 
organisational entities of human size based on personal acquaintance and rooted in their respective 
communities connect with each other across locations for the purpose of higher order learning. 
Multi-local projects and programmes complement local ones and vice versa. Since the U4F Initiative 
promotes self-organisation, we expect many partnerships to emerge and to enrich the joint eco-
system. This makes it impossible to anticipate in which locations which U4F activities will manifest. 
But the U4F Initiative also includes a concrete plan to create a showcase higher education institution 
in an urban setting with close access to a rural community in which an associated nature-based 
campus will be located. This higher education institution will have close linkages to a local and other 
Social Transformation Labs. The city campus, the nature-based campus and the local lab will be loca-
ted close to each other to allow for frequent face-to-face meetings and the cultivation of friendships. 

• Phase 1 is supported and advanced by an international network of scholar-practitioners 
coalescing around the School for Transformative Leadership at Palacky University, Olomouc, 
Czech Republic, in partnership with the UNESCO Chair for Social Learning and Sustainable 
Development at Wageningen University in the Netherlands, as well as several NGOs, 
foundations and companies located in various European countries. 

• Phase 2 will feature a further evolved multi-local pattern of development, including 
partnerships beyond Europe. 

• Phase 3 will capitalise on activities in previous locations by selecting the most suitable of 
these locations for the implementation of the above mentioned U4F showcase higher educa-
tion institution, whilst also expanding the geographical scope of the overall partnership net-
work and of the network of Social Transformation Labs. Simultaneously, other transformative 
ecosystems covering complementary multi-local territories will hopefully emerge. 
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A university that rejects academic disciplines, philosophical materialism and economism and 
that seeks to address major environmental issues that confront us today will be a radically 
new kind of institution. It will in some respects resemble the premodern or medieval 
university that existed prior to academic disciplines, philosophical materialism, and 
economism; in other respects it will be markedly different … What is needed now is a kind of 
university that has never existed before (pp. 8-9). 
We can and should remake the university so that it becomes an intentional force for good in 
the world. Such a project runs counter to the kind of academic analysis that is modelled in 
the university today, for it is a project informed by care and passion and developed from 
within a distinct philosophical commitment and political interpretation (p. 16). 
Should the university transform itself along the lines being proposed here, it can be a 
powerful agent for change. Minor changes in the modern university are not likely to make 
enough of a difference to merit the time and trouble to institute them (p. 115). 
 
Marcus P. Ford (2006). Beyond the modern university: Toward a constructive postmodern university  

Charlotte, NC: Information Age Publishing. 
 

 Invitation and Contact 
 
We welcome inquiries from individuals, organisations and other initiatives that feel called to 
strengthen the further development of the U4F Initiative. For individuals, there are three levels of 
connecting to the U4F Initiative at this stage. Whether you are a resonating scholar or practitioner, a 
student or decision-maker, there are possibilities for you to become involved as follows: 

• Collaboration: If you have relevant experience you would like to contribute to the U4F 
development team or if you are person of senior stature ready to promote our endeavour as an 
ambassador, you will find more information here: http://u4future.net/docs/U4Fteam.pdf. If 
you are a student interested in an internship or in connecting your thesis with the unfolding of 
the U4F, see: http://u4future.net/docs/U4Fstudents.pdf. 

• Endorsement: For signing up as supporter of the U4F Initiative or submitting an endorsement 
please fill in the following form http://u4future.net/supporter-form, and we will come back to 
you! 

• Information: For occasional updates on the evolution of the U4F Initiative please leave your email 
at: http://u4future.net/email-subscription. If you wish to give us feedback and make suggestions, 
please do so here: http://u4future.net/comment-form. 

We are also reaching out for future partner organisations interested in joining forces and bringing 
complementary capacities together, as well as for institutions ready to explore options of affiliating, 
accrediting or funding U4F activities and structures. If you are a representative of such an 
organisation or institution, or for any specific inquiry not covered by the above mentioned options, 
please contact the manager of the U4F Initiative, Dr Markus Molz, at connect@u4future.net. 
 
 

Scientific (that is, managed) truth rests upon the error of designing the act of knowing as 
something passive… The comparative of 'critique' is creative reason… Critique serves what 
currently exists… in the sense that it only criticizes and does not replace it. The creation of 
something new, on the other hand, develops its own field of force and power… The amazing 
new alternative brings pressure to bear on the existing system or beliefs, putting it to the 
test both intellectually and politically. A new thematic forcefield, a new source of light, 
makes its appearance. The very existence of the alternative… open[s] up new insights and 
prospects along the way. The comparative of critique is the besieging of what exists with 
provocative alternatives (p. 190). 

Beck, U., & Beck-Gernsheim, E. (2002). Individualization:  
Institutionalized individualism and its social and political consequences. London: Sage 

http://u4future.net/docs/expanding_team.pdf
http://u4future.net/docs/expanding_team.pdf
http://u4future.net/supporter-form
http://u4future.net/email-subscription
http://u4future.net/comment-form
mailto:connect@u4future.net
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Supporters of the U4F Initiative (Selection) 
 
 
 

In important transformations of our personal lives and organizational practices, we must 
learn new forms of activity, which are not yet there. They are literally learned as they are 
being created. There is no competent teacher (p. 138). 

Yrjö Engeström (2001). Expansive learning at work.  
Journal of Education & Work, 14(1), 133-156. 

 
 

Geert Acke is an organizational development practitioner, coach, programme manager and founder of Radical Integrity 
(www.radicalintegrity.net). His vision is to see people and teams create value in healthy organizations that care about the 
world they live in. Organizational health is about integrity: being whole, consistent, clear and complete. Geert holds a 
Master’s degree in international political sciences and a Bachelor’s degree in sociology, both from the Free University of 
Brussels. He did a post-academic programme in conflict and development at the University of Ghent. He is currently 
engaged in a postgraduate programme in positive organization development and change at the university of Leuven. He is a 
trainer at the Consciousness Coaching Academy, a certified project management professional (PMI), and a certified scrum 
master with years of experience in agile software development. He currently leads a programme transforming the way of 

working at the international NGO Euroconsumers. Geert’s focus in relation to the U4F initiative is to instigate a Cooperative of 
organizational transformation practitioners and coaches in unison with the University for the Future. He can be contacted at 
geert@radicalintegrity.net. 
 
Gaudenz Assenza is Professor at Palacky University Olomouc, one of the three top universities in the Czech Republic, and leads the 

School for Transformative Leadership. This School is the first educational initiative in Central Europe aimed at promoting a 
holistic approach in the area of leadership. Its purpose is to reorient “success” from a narrow preoccupation with money and 
status toward broader goals related to self-development, big picture thinking, and value-driven contributions to society and 
planet. Gaudenz is Director of the University for the Future Initiative, which contributes to regenerate higher education by 
embracing wisdom, deep vocation, dialogue and grand challenges. Gaudenz holds five degrees in different social sciences, 
including a Master’s degree from Harvard University, and a Doctoral degree from the University of Oxford. His background 
combines academic research, teaching and project development in fields such as leadership, climate policy, multilateral 

governance and the energy transition, and the contemporary economic crisis, among others. From 1994 to 2002 he was Senior Research 
Fellow and Project Manager at the Fridtjof Nansen Institute in Norway. Since 2004 he has designed and managed international projects 
in the spheres of leadership and personal development. Gaudenz has worked with international companies and organisations including 
the World Bank Group and the UN. He has also taught at prestigious universities, including King’s College London, IE Madrid and the 
Friedrich Schiller University of Jena. Together with a large international team, he currently works on developing new institutions oriented 
by ecological resilience, social well-being and the development of higher human potential, with a view to concrete implementation. He 
can be contacted at gaudenz.assenza@u4future.net. 
 
Irena Ateljevic currently leads the Feniks Foundation for Developing Human Potential and Innovative Actions in Croatia 

(www.phoenixarbor.org). She also holds positions as Visiting Professor at Wageningen University in the Netherlands; at the 
School for Transformative Leadership at Palacky University Olomouc in the Czech Republic; and at Vern University of Applied 
Sciences in Croatia. This position between the academic world and civil society serves her aspiration perfectly to work on 
transformative education, both in theory and in practice. Irena holds a Master’s degree in Business Studies and Marketing 
and a PhD in Human Geography from University of Auckland, New Zealand. In the context of an increasingly distressed, 
divided and unsustainable world, her passion lies in critical praxis and action research that may lead us to more just and 
hopeful futures. Over the past 20 years she has participated in numerous projects on economic and social transformation 

that have taken her all around the world, from Europe to New Zealand, Australia and the South Pacific, to China, India, and back. She 
started her academic career as a (post)modern critical theorist observing and analysing structural socio-spatial inequalities. In her desire 
to make an actual difference she moved to the transmodern and transdiciplinary space of commitment to hopeful scholarship and caring 
action that awakens the power of individual agency. She has co-founded the Academy of Hope network, an initiative of academics 
around the world that challenge the current neo-liberal agenda of higher education. Irena recently returned to her native island of 
Murter to assist her home country in the aspirations towards a more sustainable future by developing a Center for Developing Human 
Potential and Innovative Actions. The Centre is envisioned to become one of the sites for activities of the University of the Future. She 
can be contacted at irena@phoenixarbor.org. 
 
Marc Luyckx Ghisi (see also http://marcluyckx.eu) is Senior Advisor of Business Solutions Europa, a consultancy based in Brussels, as well 

as Member of the Auroville International Advisory Council. He writes books on the contemporary paradigm shift and its 
implications for the economy, politics and education, like Beyond Modernity, Patriarchy and Capitalism (2001, in French), 
The Knowledge Society: A Breakthrough to Genuine Sustainability (2008, in English), and The Emergence of a New World 
(2012, in French). Marc is also an accomplished public speaker. He earned two Bachelor degrees, one in in engineering and 
one in philosophy, as well as a Master’s in Catholic Theology from the University of Louvain. His Doctorate in Greek and 
Russian Theology is from the Pontificio Istituto Orientale in Rome. As a member of the Forward Studies Unit of the 
European Commission (1990-1999) Marc was advisor on global trends to the presidents of the EU Commission Jacques 

Delors and Jacques Santer. Marc served also as Vice-President of the Cotrugli Business School in Zagreb and Belgrade. He has gathered 
rich management experience across sectors from religion (Church management) to politics (policy management, European Integration) 
to higher education (the challenges of private Business schools) and research (futures studies). Marc is involved in several European 
networks, including the University for the Future Initiative, that are working toward the implementation of an education for the 21st 
century. Marc can be reached at marcluyckxghisi66@gmail.com. 

http://www.radicalintegrity.net/
mailto:geert@radicalintegrity.net
mailto:gaudenz.assenza@u4future.net
http://www.phoenixarbor.org/
mailto:irena@phoenixarbor.org
http://marcluyckx.eu/
http://marcluyckx.eu/?p=296&lang=en
mailto:marcluyckxghisi66@gmail.com
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Jennifer M. Gidley (see also: www.jennifergidley.com) is President of the World Futures Studies Federation (UNESCO partner), the global 
peak body for futures studies. Jennifer is committed to global change through roles that include Visiting Professor, School 
for Transformative Leadership at Palacky University Olomouc; Research Fellow, Global Cities Research Institute, RMIT 
University, Melbourne; Visiting Fellow, Sciences Po, Paris; Fellow, Botín Platform for Innovation in Education, Santander. 
She serves on the editorial boards of several academic journals and is a sought-after international speaker in Europe, USA, 
South-East Asia and Egypt. Jennifer’s PhD dissertation at Southern Cross University on the evolution of consciousness was 
awarded the Chancellor’s Medal for academic excellence. Her other degrees include a Research Masters in Education, a 
Postgraduate Diploma in Psychology, and an Honours Degree in Psychology from Melbourne University. As an educational 

and futures researcher, Jennifer builds on her career as a registered psychologist and innovative educator. Her achievements include 
directing a women’s learning centre in suburban Melbourne (1978-1980); founding and directing a radically contemporised Australian 
Steiner school (1983-1994); pioneering the online component of the Masters in Strategic Foresight, Swinburne University, Melbourne 
(2003-2006); and consulting at all educational levels. Jennifer's publications include the books The University in Transformation (2000), 
Youth Futures (2002), and Educating for the Complexity of Planetary Futures (forthcoming); over 50 academic papers; and several special 
issues of international journals, including: Educational Futures and Global Mindset Change. She can be reached at jennifer@jennifergidley.com. 
 
Ananta Kumar Giri (see also www.mids.ac.in/ananta.htm) is Associate Professor at the Madras Institute of Development Studies, 

Chennai, India. He has also taught and held research positions at universities in India and abroad, including the University 
of Kentucky (USA), Aalborg University (Denmark), the University of Freiburg and Humboldt University (Germany), as well 
as the Maison des Sciences de l’Homme, Paris (France). Ananta received his Master’s in Sociology from the Delhi School of 
Economics and his Doctorate in Anthropology from the Johns Hopkins University. Ananta nurtures rooted planetary 
conversations across many cultural, religious and epistemological boundaries, and is now editing a book entitled 
Cosmopolitanism & Beyond. Having written and edited more than two dozen books in the Odia and English languages, his 
quest for planetary conversation is manifest in his trilogy Conversations & Transformations: Towards a New Ethics of Self 

& Society (2002), Sociology & Beyond: Windows & Horizons (2012), and Knowledge & Human Liberation: Toward Planetary Realizations 
(2013). He is presently animated by a new trigonometry of creativity that consists of philosophy and history, travel on foot, and 
development of consciousness. In this configuration, the horizontal and the vertical seek a new height and depth of integration in poetry, 
prayer, creative transformative actions, academic research, and lifelong learning. Ananta can be reached at aumkrishna@gmail.com. 
 
Gary P. Hampson is Senior Research Fellow at the School for Transformative Leadership, Palacky University Olomouc, Czech Republic. 

Gary holds a PhD on Postconventional Integral Theory and Education from Southern Cross University in Australia, which 
was nominated for both the AARE national Australian award in education and the SCU outstanding thesis award. He also 
holds a Graduate certificate in Strategic Foresight from Swinburne University, Australia, within the field of futures studies. 
His background combines academic research and writing, consulting and public speaking, publishing in such fields such as 
integral studies, transformative education, eco-logical futures, human identity and global mindset change. In 2009 he 
became joint winner of the IAU/ Palgrave Essay Prize for social inclusion in higher education. He has also worked as a 
consultant in the Australian education sector, and internationally as a designer and leader of workshops addressing 
empowerment and creativity. His presentations have included “Enriching the academic mind through deepening the 

Scholarship of Integration” (Building the Scientific Mind, Cairo, 2009, where he was an invited speaker). He is a Fellow of the Global 
Dialogue Institute, Philadelphia; an editorial board member of Integral Review; research committee member of the Integral Institute 
Australia; and a member of the World Futures Studies Federation. He can be contacted at g.p.hampson@gmail.com. 
 
Anežka Janátová is founder and director of the Academy of Social Arts Tabor as well as the social-therapeutic centre run by her 

foundation Nadace Tabor. The lessons take place in Prague and in Nova Ves nad Popelkou. The curriculum is oriented 
toward refining the quality of humanity, and the teaching is inspired by various forms of art. Anežka holds a doctorate in 
psychology (professiography). She gathered experience in research and psychological services, in therapeutic institutions 
for the handicapped, in work for drug abusers, for seniors, and for children. As a director of the Jedlička Institute for 
physically disabled young people in Prague she worked for their social inclusion. These experiences were further enhanced 
by artistic skills – drama therapy, painting, art-work with paintings and texts, as well as biographical work. She is an advisor 
to numerous academic projects, but she also promotes practical activities such as the Ceramic Workshop Elijah, the Textile 
Workshop Gawain and the Association Good Mind. Anežka is also active as a teacher at the School for Transformative 

Leadership at Palacky University Olomouc. She is also integrating her organisations in the international ecosystem of the transformative 
organisations. She can be contacted at anezka.janatova@akademietabor.cz. 
 
Wendelin Küpers serves currently as Associate Professor, at Massey University, Auckland, New Zealand, and will be Professor for 

Strategic Leadership and Organisation Studies at Karlshochschule International University, Germany, starting fall 2013. In 
his phenomenological, inter-/transdisciplinary and integral research he investigates various organisational and 
management/leadership-related phenomena, issues and problems. He holds a Master’s and a Doctoral degree in Business 
Administration and Economics and from the University Witten/Herdecke and has studied philosophy at the Ruhruniversität 
Bochum in Germany. His background combines a crossdisciplinary research orientation and integral studies, teaching and 
learning, convenorship of streams at international conferences, authoring and editing of books and articles, including 
editor of an upcoming book series on wisdom in leadership and organisation. In his current research and teaching he is 

focusing on practical wisdom and on embodied, emotional and creative/aesthetic dimensions of learning and education in relation to 
more responsible, integral and hence sustainable forms of organisation and leadership. He can be contacted at w.kupers@massey.ac.nz. 
 
Vladimír Lobotka is a Lecturer and Research Fellow at the School for Transformative Leadership at Palacky University in Olomouc, Czech 

Republic. The main focus of his academic work is centered on shifts in the structures of consciousness and cosmological 
worldviews in the cultural history of Western civilization. Another sphere closely related to his research is philosophy of 
history, with emphasis on archetypal dynamics informing the processes of inception and disintegration of cultures and 
civilizations. He received his Master’s degree at California Institute of Integral Studies (program Philosophy, Cosmology 
and Consciousness). The title of his thesis supervised by Richard Tarnas is The Crisis of Our Era: Its Historical Roots and 
Possible Solution. Vladimír has a background in history, comparative religion, contemplative practice, translation activities 
and activism in the sphere of alternative education. Presently, he is networking Czech and Slovak NGO’s active in the field 

of integral philosophy, ecology, economy, permaculture, eco-architecture and education. He can be reached at vladimir.lobotka@u4future.net. 

http://www.jennifergidley.com/
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Markus Molz is Visiting Professor at the School for Transformative Leadership at Palacky University Olomouc and Associate Editor of 
Integral Review – A Transdisciplinary and Transcultural Journal for New Thought, Research and Praxis (http://integral-
review.org). He serves as Manager of the University for the Future Initiative and is also founding Board Member of the 
Institute for Integral Studies (www.integral-studies.org). With his work and these contexts he contributes to the 
development of transformative higher education addressing the grand challenges in collaborative and boundary-crossing 
settings. Markus holds a Doctoral degree in Educational Sciences from the University of Luxembourg and a Master’s 
degree in Psychology from the University of Regensburg with a Minor in Sociology and a concentration in Work and 
Organisational Psychology. His background combines integral studies and transdisciplinary social research, educational 
innovation, consulting for non-profit organisations, and creation of dialogical gatherings (e.g. the symposium Research 

Across Boundaries, see http://dica-lab.org/rab). Since 1995, he has contributed to various European projects in the areas of intercultural 
relations, new learning technologies and educational quality development, as well as to the development of new higher education 
programmes and institutions in Germany, France and Luxembourg. Markus’ current research and teaching are focused on transformative 
social and educational relations and on emerging new visions of quality of life in the context of the sustainability transition, the dynamics 
of globalisation, and the ICT revolution. This informs his activities in prototyping pioneering organisational, curriculum and research 
designs for the University for the Future Initiative. Markus can be reached at markus.molz@u4future.net. 
 
Jonathan Reams (see also www.jonathanreams.com) holds a position as an Associate Professor at the Norwegian University of Science 

and Technology, where he teaches and does research on leadership development, coaching and counselling. He is also a 
co-founder of the Center for Transformative Leadership (www.transformleadership.no). In addition, he serves as Editor-in 
Chief of Integral Review - A Transdisciplinary and Transcultural Journal for New Thought, Praxis and Research 
(http://integral-review.org). He holds a Master’s in Organizational Leadership, and a Ph.D. in Leadership Studies from 
Gonzaga University (USA), where he did his dissertation on The Consciousness of Transpersonal Leadership. Jonathan has 
presented at international conferences on topics such as leadership development, consciousness, transformative learning, 
spirituality, and science and religion dialogue. His publications have been widely read and used in graduate level 
leadership programs at a number of universities. They include What’s Integral about Leadership? (Integral Review), 

Integral Leadership: Generating Space for Emergence through Quality of Presence (German Journal of Business Psychology), Leading the 
Future (Futures) and Integral Leadership. Opening Space by Leading through the Heart (In C. Pearson, The Transforming Leader). In addi-
tion, he is co-editor of Integral Education: New Directions for Higher Learning with SUNY Press. He also practises consulting, facilitating, 
leadership development and training for a diverse range of clients in the US, Canada and Europe. He can be contacted at 
jonathan@reams.com. 
 
Matthew Rich is a Research Fellow at the School for Transformative Leadership at Palacky University Olomouc, Director of Operations at 

the Integral Education Center (MetaIntegral Foundation), senior educational consultant at the Experience Integral 
Foundation, and a certified trainer with the international Center for Nonviolent Communication. His work is focused on 
articulating an emerging integral approach to education and supporting its sustainable application in diverse settings, 
from infancy to global leadership. Matthew holds post-graduate certifications in Montessori education and language 
education, and is also a certified coach (CCA/ ICF). Presently he is in the final stages of completing a Master‘s degree in 
Psychology from the International Centre for Integral Studies (Delhi), where his research focuses on the application of 
integral yoga psychology to the preparation of educators. Matthew has a background in alternative education, leadership 
development, communication, coaching, and human and organisational development. He has worked with schools, 

universities, and other organisations in four continents. Presently, Matthew teaches a number of courses through the MetaIntegral 
Academy, Montessori Foundation, School for Transformative Leadership, and other organisations; he is also one of the lead facilitators of 
an international course on Conscious Leadership for Sustainability. Matthew is also a popular lecturer and speaker and has spoken at 
numerous international conferences in the field of education and development. He can be reached at matthewrich@metaintegral.org. 
 
Valentina Tassone is Lecturer at Wageningen University, Education and Competence Studies Chair Group, in the Netherlands. She is a 

scholar, a teacher and a practitioner in the field of human development and capacity building for sustainability and quality 
of life. Valentina obtained a PhD degree (EU funded) at the University of Palermo (Italy) focusing on EU policy analysis and 
rural development. Prior to that she obtained a MSc degree in Environmental Sciences, with a focus on governance, at 
Wageningen University. Since the late 1990s she has conducted scientific research, consultancy and educational activities 
in Europe (Italy, the Netherlands, Malta, Estonia, Poland) and South Africa, especially focusing on participatory processes, 
governance, policy analysis, cross-boundary education, transformative learning, mindsets and competence development 
supporting transition towards sustainability and enhancing quality of life. She has worked in interdisciplinary projects 
funded by the EU, the World Wildlife Fund, the International Union for Conservation of Nature, and many other 

international organisations. Valentina can be contacted at valentina.tassone@wur.nl. 
 
Arjen Wals is Professor of Social Learning and Sustainable Development at Wageningen University in The Netherlands and is a UNESCO 

Chair in the same field. He is also an Adjunct Faculty member of the Department of Natural Resources of Cornell University 
and a Visiting Professor at the University of Gothenburg. His research focuses on learning processes that contribute to a 
more sustainable world. Arjen obtained his PhD in 1991 with a Fulbright fellowship at the University of Michigan in Ann 
Arbor. His dissertation tackled the interface of environmental psychology and environmental education. A central question 
in his work is how to create conditions that support new forms of learning that take full advantage of the diversity, 
creativity and resourcefulness that is all around us, but so far remains largely untapped in our search for a world that is 
more sustainable than the one currently in prospect. Among Arjen’s numerous writings are popular books like: 'Higher 
Education and the Challenge of Sustainability (2004), Social Learning towards a Sustainable World (2007) and Learning for 

Sustainability in Times of Accelerating Change (2012). He also wrote two UNESCO-commissioned evaluation reports of the UN Decade of 
Education for Sustainable Development (DESD) and serves on the editorial boards of a number of journals focusing on research on 
learning in the context of environment and sustainability. Arjen maintains a popular blog at www.transformativelearning.nl and can be 
contacted at arjen.wals@wur.nl.  
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