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Teaching Lëtzebuergesch as a second, third or fourth 

language (SLA) to adults motivates me to seek 

appropriate learning tools. Ideally this should be the topic 

of collaborative learning techniques for adults in SLA. As 

I have been able to look through the handbook for college 

faculty (Barkley, Cross, & Major, 2005), I will outline 

some points that I value and have discovered. 

" [1] the predominant conclusion from a half-century of 

research is that teachers cannot simply transfer 

knowledge to students. Students must build their own 

minds through a process of assimilating information into 

their own understandings. Meaningful and lasting 

learning occurs through personal, active engagement. The 

advantages of collaborative learning for actively engaging students are clear when compared 

with more traditional methods - such as lecture and large-group discussions - in which only a 

few students typically can, or do, participate. [2] […] Collaborative learning offers students 

opportunities to learn valuable interpersonal and teamwork skills and dispositions by 

participating in task-oriented learning groups; […] skills that prepare students for careers. [3] 

[…] our increasingly diverse society requires engaged citizens who can appreciate and 

benefit from different perspectives. […] local, national, and global challenges require long-

term, collective responses. Learning to listen carefully, think critically, participate 

constructively, and collaborate productively to solve common problems are vital components 

of an education for citizenship in the twenty-first century. […] [4] Collaborative learning 

engages students of all backgrounds personally and actively, calling individuals to contribute 

knowledge and perspectives to the education developed from their unique lives as well as 

academic and vocational experiences" (Barkley et al., 2005, p. xi). 

The three features of collaborative learning are (1) intentional design, where faculty members 

structure intentional learning activities for students, (2) participants in the group must engage 

actively in working together toward the stated objectives, and (3) meaningful learning takes 

place, and students deepen their understanding of course curriculum (Barkley et al., 2005, p. 

4). 

While collaborative learning is based on different epistemological assumptions, it has its 

home in social constructivism. Matthews captures the essence: "Collaborative learning […] is 

a pedagogy that has at its center the assumption that people make meaning together and that 

the process enriches and enlarges them". […] In collaborative learning, "it is not up to the 

teacher to monitor group learning, but rather the teacher's responsibility is to become a 

member, along with students, of a community in search of knowledge" (Barkley et al., 2005, 

p. 6). 

Smith lists five elements essential for successful cooperative learning groups: 1. Positive 

interdependence: success is linked to the success of the group; individuals succeed to the 

extent that the group succeeds. 2. Promotive interaction: students actively help and support 



one another. 3. Individual and group accountability. 4. Development of teamwork skills: 

students are required to learn academic subject matter and interpersonal and small-group 

skills required to function as part of a group. 5. Group processing: students learn to evaluate 

their group productivity (Barkley et al., 2005, pp. 9–10). 

"Neurologists and cognitive scientists agree that people quite literally "build" their own 

minds throughout life by actively constructing the mental structures that connect and organize 

isolated bits of information" (Barkley et al., 2005, pp. 10–11). 

Learning is about making connections and learners "must actively make the connections in 

their own brains and minds that produce learning for them (Cross, cited in Barkley et al., 

2005, p. 11). 

Cognitive Connections 

"Modern cognitive science postulates a structure of the mind known as the schema - or in 

plural form, schemata, since the brain develops many schemata for different topics. A schema 

is a a cognitive structure that consists of facts, ideas, and associations organized in 

meaningful system of relationships. […] "What students can learn, depends, to a larger extent 

than previously assumed, on what they already know (Barkley et al., 2005, p. 12). 

Säljö made a finer distinction between "deep" and "surface" learning by categorizing adult 

learners' answers in a hierarchical pattern, observing that each higher conception implied all 

that preceded it: 1. Learning is acquiring information or "knowing a lot". 2. Learning is 

memorizing or "storing" information. 3. Learning is acquiring facts and skills that can be 

used. 4. Learning is making sense or "making meaning" of the various parts of information, 

and 5. Learning involves comprehending or understanding the world by reinterpreting 

knowledge (Barkley et al., 2005, p. 13). 

Social connections 

Vygotsky names " the distance between the actual developmental level as determined by 

independent problem solving and the level of potential development as determined through 

problem solving under adult guidance or in collaboration with more capable peers" the "zone 

of proximal development"[…]."Students come to the group with diverse backgrounds, but 

enough overlap to form a common base for communication. […] ample evidence suggests 

that peer tutors gain a great deal from formulating and explaining their ideas to others 

(Barkley et al., 2005, p. 14). 

 

"Women, members of underrepresented racial and ethnic groups, adult and re-entry students, 

commuters, and international students have been identified as students for whom peer and 

group learning seem especially valued and valuable" (Barkley et al., 2005, p. 21). 

"Students in the cooperative learning classes "had quantifiably better reasoning and 

communication skills" than students in lecture / discussion classes" (Barkley et al., 2005, pp. 

22–23). 

Collaborative Learning requires learners to "get along with each other" […] Research to be 

done: systematically study the impact of collaborative learning on teachers (Barkley et al., 

2005, p. 24). 



 

(Barkley et al., 2005, p. 30) 

"Using [Bloom's] taxonomy as a guiding framework for designing a learner-centered course 

might involve (1) identifying the most important educational objectives (for example, 

beginning courses may need to concentrate on developing students' knowledge and 

comprehension, while advanced courses can shift emphasis to synthesis and evaluation), (2) 

crafting learning activities that focus on the corresponding level of learning, and (3) creating 

evaluation strategies that assess learning at the appropriate level" (Barkley et al., 2005, pp. 

59–60). 



 

(Barkley et al., 2005, p. 52) 



 

(Barkley et al., 2005, p. 73) 

Further research topics: cooperative learning in SLA 

Definitions: 

collaborative learning: other terms are also used for this type of activity, such as cooperative 

learning, team learning, or peer-assisted learning (Barkley et al., 2005, p. 4). 

References 

Barkley, E. F., Cross, K. P., & Major, C. H. (2005). Collaborative Learning Techniques: A 

Handbook for College Faculty. The JosseyBass Higher and Adult Education Series 

(Vol. 1, p. 303). Retrieved from 

http://www.amazon.ca/exec/obidos/redirect?tag=citeulike09-

20&amp;path=ASIN/0787955183 

 


